
Supporting Your Fifth Grader as a Reader 
 
1.  Set aside time for reading every day. Invite your child to talk to you about the books 
he/she is reading.  

• Book Discussion Questions  
 
2.  Continue to read aloud and discuss text. Picture books, newspaper and magazine  
articles require shorter amounts of time. Chapter books provide in-depth character 
development and plot. They offer opportunities to model reading stamina (the ability to 
read for longer periods of time and return to a book multiple times before finishing it). 
 

 
• Sit so both you and your child can see the book. 
• Read to your child, or your child may want to share 

the reading with you. 
• Take time to talk about parts of the book while you 

are reading.  
o Make predictions 
o Discuss and evaluate a character’s actions 
o Compare a character to your own or to others’ 

lives 
o Identify information that is learned during 

reading 
 

 
For read aloud recommendations: 

• Have your children ask their friends about their favorite books and authors. 
• Ask your child’s teacher. 
• Visit your local library and talk with the children’s librarian. 
• Visit websites to read children’s book reviews. Several recommendations: 

o kidsreads.com 
o boysread.org 
o carolhurst.com (All Reviewed Children’s Books, arranged by grade level) 

 
3. Begin a neighborhood book club. Book clubs promote a love for literature and foster 
positive interaction among friends. They create opportunities for children to hear multiple 
perspectives and opinions of characters, settings, plots and themes. Besides, if Oprah can 
have a book club on TV, kids can have one too! 

• Guidelines for Book Clubs 
 
4. Use reference materials (books, encyclopedias, magazines, the Internet) to find 
answers to questions. 
 
 
 
 
 



Book Discussion Questions 
 
About the Author 

• Why do you think the author wrote this book? 
• What is the author trying to tell us? 
• What did the author have to research or know to write this book? 

 
About the Characters 

• What do you think of the main characters? 
• How do the characters change in the story? What makes them change? 
• How did the characters make you feel while you were reading the book? 
• Would you like to be, or be friends with, any of the characters? Why or why not? 
• If you could change the behavior of any character, which one would you change? 

Why? 
• Which characters are like ones from other books?  

 
About the Plot 

• What was the most important part? Why? 
• How did your thinking change as the plot developed? 
• What did you think and feel as you read the ending? 
• Could there have been a better solution? If so, what would that have been? 
• What is the main point or theme to the story? How does it relate to you 

personally? 
• What was your favorite part? Why?  
• What was your least favorite part? Why? 

 
About the Setting 

• Think of six words that describe a setting from the story. 
• If you were to visit a setting from the story, what would you pack to help you 

survive there? 
• How would the (problem, solution, characters’ actions) change if the story took 

place elsewhere? 
 
Overall Reactions 

• What theme/life lesson did you find in this book? 
• Who, or what type of person, should read this book? 
• How do you think the following people would react to this book? Explain your 

thoughts. 
o Your parents 
o Your neighbor 
o Your brother or sister 
o Your teacher 

• What other topics would people who like this book be interested in? 
 
 
 
 



Guidelines for Book Clubs 
 

Decide whom to invite 
• Children close to the same grade level work best. 
• Find children who have similar interests. 
• Get four to seven children to commit. Parents can join the discussion too! You 

want enough people to have a discussion and hear multiple viewpoints, but with 
too many, everyone can’t participate. 

 
Decide on a schedule 

• How often? Once a month? Once every two months? Only during the summer? 
• Day and time of week. Try to keep it the same. Consistency helps everyone plan 

and remember. 
 
Decide where to meet 

• Take turns meeting at participants’ houses. Decide if snacks will be provided, and 
who will provide them.  

• Meet in a public place, like a library or coffee house. 
 
Decide what to read 

• The host can select. 
• Children can discuss possibilities and decide together. 
• Consider new releases and new authors as well as classics that haven’t been read. 

 
Agree to come prepared 

• Every child needs to come with at least one topic or question for discussion.  
Discussion Points for Book Clubs 

• Encourage children to listen and respond to each other before moving on to other 
topics and questions.  

• It’s helpful for parents to have read the book and to facilitate the discussion if 
needed. Keep in mind that the children should discuss, share and glean insight 
from each other rather than from adults. 

 
Keep it simple and stay flexible 
• Thirty to forty-five minutes of focused discussion can provide a lot of insight for 

children! Add or shorten time as needed. 
• There’s no need to plan elaborate activities. However, the discussion regarding 

the theme of a book may instigate an action.  
 
 
 
 
 
 
 
 
 
 



Discussion Points for Book Clubs 

                                             
Remember, everyone in the book club has read the book, so there’s no need to retell the 
story. The point of a book club is to enhance the group’s understanding of the book and 
its themes by hearing other people’s thoughts, interpretations and questions. 
 
Elements to consider for discussion and enjoyment: 

• Parts  
o Favorite and least favorite  
o Funniest or saddest  
o Scariest 
o Particularly well written  

• Character 
o Favorite and least favorite  
o Purpose of character in the story 
o Relationships between characters 
o Connections you make with the characters 
o Changes you notice about characters throughout the book 

• Setting 
o Mental images you created in your head of the setting 
o Connections you made with the setting 

• Author’s writing style 
o Sections you think are effective 
o Sections you think could have been written better or differently 
o Sections to be added or taken out 
o Words you want to remember 

• Author’s message 
• Life lesson 

 
 
                               



Grade Five Writing 
 
 
 
 
District 196 Elementary Writing Rubric 
This rubric shows six general criteria for writing. Each 
criterion is rated in quality from 1 to 4, with 4 being the 
highest.  
 
Grade Five Writing Samples 
Writing samples allow for examination of the characteristics 
of quality writing in different genres. The samples can be 
used to compare and contrast a child’s writing. As you see 
similar characteristics, compliment and help your child see 
the positive traits of his/her writing. Talking With Your Child 
About His/Her Writing 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 



Grade Five Writing Samples 
 
The following writing samples were scored using the District 196 Elementary Writing Rubric, 
which was used to create the District 196 Report Card Marking Code Descriptions. Teachers use 
the District 196 Writing Rubric to analyze and score a student’s final draft.  
 
Comparing the District 196 Writing Rubric to the District 196 Report Card Marking Code 
Descriptions 
 
How to read the student samples 
Callouts or speech bubbles focus on strengths in content, organization, voice, word-choice and 
sentence fluency. The samples have been edited for spelling, grammar and punctuation.  
 
Callouts point to the section being noted. If that trait is spread throughout the story, color-coding 
(highlighting or colored text) is used to match the callout to the identified trait. 
 
Personal Narrative  
Personal Narrative focuses on a personal experience. It is written in a storytelling way, 
sequencing the story from the beginning to the end. The writer leads the reader into the story, 
zooming in on small episodes, expanding the most important part often using dialogue.  Finally, 
the ending reflects on the most important part of the story. 

• Proficient Sample 1 
• Proficient Sample 2 
• Exemplary Sample 1 
• Exemplary Sample 2 

 
 
Personal Essay 
Personal Essay is a type of expository writing in which the writer advances a theme of personal 
significance. This writing is non-narrative. In other words, it is not written in a storytelling, 
sequenced way.  Instead, a thesis is stated, with an intended audience in mind. Then points are 
given to support the thesis. The points are supported with evidence in the forms of stories, lists, 
quotations, and proof from sources. The end of the essay reminds the reader of the thesis 
statement, and perhaps, a new realization. 

• Proficient Sample  
• Exemplary Sample  

 
 
 

http://www.district196.org/elementaryreporting/


Comparing the District 196 Writing Rubric 
to the  

District 196 Report Card Marking Code Descriptions 
 
Although the report card uses a rubric system, it is different than the District 196 Writing Rubric. 
Along with the writing descriptors from the District 196 Writing Rubric, the report card Writing 
Content Marking Code includes the student’s application of teacher instruction, his/her 
willingness to revise, the quantity of writing that he/she produces during a period of time and the 
amount of conferring a teacher does with the individual student. 
 
Therefore, the report card grade may differ from scores on individual papers. For example, if 
your child’s writing has been scored a 3 using the District 196 Writing Rubric, but he/she 
receives a score of 2 (Developing) on the report card, it may mean that he/she did not produce 
the expected quantity of writing during that trimester, or he/she received more individual 
conferring to revise and develop the writing pieces. Please communicate your questions/concerns 
with your child’s teacher. 
 
 
 
 
 

                        
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Talking With Your Child About His/Her Writing 
 
It is important that your child’s writing is YOUR CHILD’S WRITING. As adults, we can take the work of 
a child’s, and with our own pen, we can insert better word choice, create more sophisticated sentences, 
add more details, or better organize the writing. However, doing so will not help your child be a better 
writer. For your child to become a more proficient writer, he/she must work through revisions, doing the 
writing him/her self. 
  
We encourage you to talk with your child about his/her writing. We always encourage complimenting a 
child before pointing out revision suggestions. 
 
The following talking points may be helpful. 
 
Compliments might be: 

• Your paper is really organized. It’s easy to follow your story from the beginning to the end. 
• Your writing flows well. I can follow along easily from one paragraph to the next. 
• You stick to the topic throughout your entire paper. All of your ideas flow together well. 
• The details that you give to support this (idea, event) are great.  

o They give me a good picture of the event. 
o They really explain your topic sentence. 

• Your use of strong verbs helps to show the (emotion, action) really well. 
• Your lead (introduction) really makes me want to keep reading. 
• Your ending makes me reflect on your entire story.  
• The words and details you use really show your passion and feelings about the (topic, event). 
• You used creative language to get your point across. It is really effective. 

 
Comments to help your child make the paper better: 

• When I read this, I want to know more information (details) so I can understand better. (If it’s a 
scene, acting out the scene sometimes helps the writer put words into the mind.) 

• When I get to this point, I get confused. Tell me more. 
• Your story goes on for a long time before you get to the important part. What do you think your 

reader needs—or doesn’t need—to get into your story? 
• Your story just ends, but I thought there should be more. Can you work on your ending so that the 

reader knows you are finished?  
• Your dialogue gets confusing. I’m not sure who is talking, and what else is going on during the 

conversation. Can you clear that up? 
 
Mechanics: 
It is often easy to notice punctuation, spelling and grammar errors in a paper. If adults only comment on 
punctuation, grammar and spelling, a child becomes less of a risk-taker to be a complex, comprehensive 
writer. However, mechanics DO matter.  
 
So, along with noticing and supporting the quality of the content in your child’s paper, spend some time 
noticing the mechanics.  

• Critique one area of mechanics at a time. Choose punctuation, spelling OR grammar. 
• If possible, generalize a rule so your child can apply it to other writing. 

 
Editing Marks 
These marks are universally used to edit papers.  
  
 



 
 
 

Noise in the Night 
 
One summer night, I was sound asleep, covers 
pulled over my head. I lay on my stomach, hands 
tucked under my pillow. 
 
I heard footsteps in the kitchen. My mom obviously 
heard them too because I saw her walk to the top 
of the staircase yelling, “Who’s there? Who’s 
there?” I was scared and knew if there was 
somebody there, they weren’t going to say, “Ooh 
ooh—in here,” so I just pulled the covers over my 
head and tried to go back to sleep, but I heard 
more footsteps. 
 
I would not tolerate all this noise in my house while 
I slept. I got up, ready to show this guy who’s boss. 
I was standing for less than five seconds before I 
fell over. It was dark and I was half asleep! 
 
I got up, still determined to show this guy who was 
boss, but yet I was terrified. I walked to the top of 
the staircase and every step I took, I wondered, 
what would I do if at the bottom of the stairs or in 
the kitchen was a stranger. I was afraid, with every 
step I took, to get to the kitchen. I laid my back up 
against the wall. I stuck my head into the kitchen. 
There was nothing. I was so relieved. 
 
Now I was thinking straight. Who wants our stuff? It 
was the neighbors. They are up all night every 

The lead 
creates a 
picture of the 
main character 
just before the 
action begins. 

Overall, the author focuses on a small 
moment in time and creates a story 
arch, including the introduction of a 
main character with a problem, then 
developing the story, and ending with a 
resolution. The author uses some clever 
language to allow the reader to know 
the author’s emotion and personality. 

The author 
shares 
thoughts, 
feelings and 
insight, which 
add depth to 
the scenes 
and help the 
reader know 
the character 
better. 

The author 
includes details 
so the reader 
can picture the 
character 
performing an 
action. 

The author uses 
quotations to 
show an action 
and not just tell 
the reader 
something. 

The author uses 
authentic 
language to show 
personality. 

Grade Five  
Personal Narrative 
Writing Rubric: 3 

 



night. But then I thought it was over. I heard more 
footsteps. I turned around, ran to the kitchen and 
turned on the lights. It was a frog. Now I was 
relieved. I picked it up and put it on the porch. Next 
time I will not tolerate frogs in my house and I will 
not set them on my porch. 
 
 
 
 

The ending brings 
the story to a close 
by sharing the 
character’s thoughts. 



Writing Rubric: 3 
 
 
 
 
 

My Hot Air Ballooning Trip 
 
 
“I am so excited,” I said to my cousin Lindsey as we 
watched the hot air balloons blow up. When the hot 
air balloon that my grandparents, my cousin and I 
were going to ride was finally blown up we all had 
to climb over the basket wall to get in. The man 
who was taking us all on a hot air balloon ride had 
to pull the lever to make fire. Fire makes hot air. 
Hot air rises and makes us float in the air. 
 
“Lindsay! Look! We are so high up in the air people 
look like little ants down there!” I said as we started 
to get higher in the hot air balloon. When you got 
up there it looked like you could see a mile away. I 
looked up. I saw the yellow smiley face on the 
center of the top of the hot air balloon. I looked 
down. I saw a pattern on the grass. It looked as 
though it was water and if I touched the middle of 
the grass the rings would keep going on and on. 
 
I looked slightly over. I saw a soccer field. There 
were kids playing on it. Soon we got higher. There 
was only one balloon higher than us. We passed 
them up. We were higher than the mountains and 
the houses on the mountains! 

The author 
elaborates on 
a scene to 
give the 
reader a clear 
picture. 

Overall, the focus of this 
story is on one event. The 
details are sequenced and 
purposeful. The excitement 
of the author shows through. 
Varying sentence lengths 
create interest. 

The first 
paragraph 
builds the 
setting. 
Dialogue shows 
emotion of the 
author. 

The author 
adds technical 
information to   
the story to 
add interest 
and show 
expertise. 

Grade Five  
Personal Narrative 
Writing Rubric: 3 

 

The author uses 
dialogue to add 
interest and 
action to the 
scene. 



 
 
After a while of looking at that beautiful view, we 
started to float down slowly. A van had been 
following us so they could pick us up because you 
never know where a hot air balloon will land. We all 
got in the van and went back to where all the hot 
air balloons started their journey. 
 
When we got there, they had food set up on a table 
for us. They had fruit, sparkling cider for the kids 
and wine for the grown ups and some other snacks. 
The people running the hot air balloons took the 
corks out of the wine and sparkling cider bottles. 
They shook on them and shot the cork fast through 
the air. One of the kids found the cork and they 
made a miniature hot air balloon out of it. 
 
As we got into the van to go back to the hotel, I 
was thinking, “I am so happy I did that. I have 
wanted to go on a hot air balloon my entire life.”  
Now, I even have a certificate to prove it! 
 
 
 
 
 
 
 
 
 

The ending links to 
the big idea of the 
story. 

Paragraphing 
and phrases 
help the 
reader 
transition to 
sequential 
moments in 
time. The 
author only 
writes details 
about 
important 
parts of the 
story. 
Insignificant 
parts are left 
out. 

The author 
shares 
thoughts, 
feelings and 
insight, which 
add depth to 
the scene and 
help the 
reader know 
the character 
better. 
 



 
 
 
 

Waterskiing 
 
I grab the skis as fast as I can, and sprint out of the 
porch door. As the screen door slams behind me, I 
spring off the brown, wooden deck and onto the 
grassy cabin front yard. I can feel the cool green 
grass run through my toes, and the tan, dead pine 
needles prick my dirty feet, but I keep running 
down the hill faster and faster. I stomp down the 
plank, dash across the dock, and stop to jump over 
the boat railing. 
 
I throw the skis onto the boat floor and leap over 
the door. Dad yells, “Use the door!” 
 
“Sorry,” I say. I am down on the boat, ready to go 
like a dog itching to go on a walk. Everyone is on 
the boat now, and I hop off the boat to hold on to 
the side. Dad says to get back on the boat before 
he pushes it out. He pushes, and my brother Daniel 
turns the motor on. The sixty horsepower Mercury 
motor starts to growl. Dad hops on just in time to 
make it on the boat. He puts it in reverse and the 
boat slowly trolls backward. Soon the boat is out 
far enough to turn and go forward. Dad puts the 
boat in drive, and we cruise into the middle of the 
lake. My body is shaking like a can of pop in a little 
kid’s hand. 
 

Overall, the author creates a vivid 
movie for the reader. Written in 
present tense, the author brings the 
reader along through each detailed 
step of the story. The inclusion of 
thoughts and feelings adds depth 
to the character as well as 
excitement throughout the story. 

Lead shows the main 
character performing 
important actions. 
Details about the setting 
of the story are 
embedded. Strong verbs 
and details help the 
reader understand the 
emotions of the main 
character. 

Strong verbs 
create vivid 
scenes 
throughout this 
entire text. 
Present tense 
verbs make the 
story seem like 
it’s happening 
as it is being 
told. 

Use of simile 
helps the reader 
get a clear 
image of the 
character. 

Grade Five 
Personal Narrative 
Writing Rubric: 4 

 



Dad stops the boat and gets the ski rope ready by 
latching it onto its hooks. While he does that, I hop 
into the icy cold water. The freezing water chills my 
warm body, turning it from tan to snow color. But I 
don’t care. I’m going waterskiing! 
 
Mom slides the skis out to me, and I slip them on. I 
drift back, and Daniel chucks the rope to me. It 
splatters in front of me, sinks and races up to the 
surface of the water. I squeeze it in my hands, and I 
pull it towards me. The boat tugs on it, but my 
hands won’t let go. 
 
“Hit it!” I yell. The boat lunges forward like a tiger 
catching its prey. The boat pulls me up, but my skis 
go in opposite directions. I fall into the splits! 
 
The boat circles back towards me. I grab the rope 
as it happily laughs in my face. “Shut up,” I mutter 
to the rope, and I choke it with my hands. 
 
Dad straightens out. He asks, “Ready?” 
 
“Yup,” I say. The boat leaps forward into the bone-
chilling air.  
 
As I straighten my skis out and lean back, I turn out 
of the wake, and into glassy water. The skis slap as 
the fins cut into the water, spraying vapor up into 
the air. I lean to the left, and turn my skis to the 
right. I edge towards the waves. I ride over them, 
and slide back inside the wake. The roar of the 
motor buzzes in my ears. I turn in the opposite 
direction. I ride the wake like I’m surfing in the 

Personification 
gives the reader 
a clear, 
surprising 
picture. 

At the most 
important part of 
the story, the 
author writes a 
detailed, step-by-
step scenario, so 
the reader can 
perform the 
action in his/her 
mind. Several 
senses are shared. 
Technical 
language is used 
to show 
expertise. 
Thoughts are 
included, 
allowing the 
reader to stay 
close to the 
author’s story. 



Pacific Ocean. As a set of waves slips under my 
skis, the nipping air clasps onto my tan arms. I turn 
out to the side of the boat.  
 
My back starts to ache, and my arms feel like I just 
lifted a house over my head, but I keep saying to 
myself, “Don’t give up, don’t give up,” and it seems 
to work, for awhile.  
 
I steer towards the wake, but the boat turns to the 
right, keeping me out of the wake for about ten 
seconds. 
 
 I turn back in. I lean too far forward, and my face 
slaps the water. I sink a little, but race back up. I 
shake my hair like a shaggy dog. The boat comes 
back to pick me up, and I climb in.  Daniel chucks 
me a towel. I wrap it around my ice-cold body, and I 
sit down on the seat. 
 
As the boat speeds up and heads back to the dock, 
I see myself swerving in and out of the wake with a 
big smile on my face, my grin going to the back of 
my neck. As the boat rides over the waves, I feel 
my legs go up and down and my brain won’t tell my 
legs to stop moving. I hear the skis slap the water 
in my ears. A sound I won’t soon forget. 
 
 
 
 
 
 
 

The ending 
vividly brings the 
reader back to the 
most important 
part of the story, 
as the author 
relives the 
successful 
waterskiing 
adventure. 

Purposeful sentence fragment 
leaves the reader with one, 
final, sensory image. 



 
 
 

Balloon Darts 
 
“TWO DOLLARS,” called the lady at the balloon 
darts booth. We were at the Renaissance just 
walking around. 
 
 “Can we go?” our group asked Mrs. Miller, our 
chaperone. 
 
“Sure” she said. We all went over to the booth. 
“Ummm…you go first.” Kyle told me. I gave the 
lady two dollars. She gave me five darts. I looked 
around to see if there were any prizes. My eyes met 
with the most beautiful, cheap plastic crown ever. I 
finally knew my purpose in life, and that was to get 
that crown! I blinked and looked back at the 
dartboard. Since it was later in the day there 
weren’t very many balloons left to pop. I grabbed 
the first dart, took a deep breath, and looked 
around to see which balloon to hit. I saw a big 
cluster. “That’s the spot,” I told myself. I took 
another breath, sighted in on my target, pulled my 
arm back, then threw. Bump. I sighed.  
 
Bella decided to play. I waited as Bella gave her two 
dollars. She grabbed her first dart. I grabbed my 
second. We both pulled back our arms. But I 
hesitated letting Bella throw first. Bump, bump. We 
both missed.  My third dart was gripped tightly in 
my hand. I felt a little discouraged. I was thinking, 
“I’ll never get that crown.” I mean, especially if I 

Overall, the author writes 
descriptively about a small 
moment in time. A sense of 
excitement is created because 
the author expands on 
important moments. Smooth 
transitions make the story easy 
to follow. 

The lead uses 
dialogue to invite 
the reader into 
the story. The 
author brings the 
reader into an 
exact setting 
right away. 

Step-by-step 
details 
(actions 
broken down 
second by 
second) help 
the reader 
clearly picture 
the event.  

The writer 
includes 
thoughts, which 
help the reader to 
understand the 
character’s 
feelings, attitude 
and purpose. 
 

The author 
introduces 
another 
character into 
the story, 
giving only 
pertinent 
information to 
the reader. As 
the author 
continues, 
character 
actions are 
woven together. 

The author 
uses dialogue 
to get to the 
important part 
of the story 
quickly. 

Grade Five  
Personal Narrative 
Writing Rubric: 4 

 



miss three out of five darts. I took a huge breath 
and instead of whipping my arm around I slowly 
pulled it back, using mostly my thumb, pointer, and 
middle fingers. Swoosh! I heard it spinning through 
the air. I thought I was going to hear another bump 
but…POP! A green balloon or at least what was left 
of it was lying on the dartboard with my dart right 
through it! “Yahoooo!” our group said. I was 
actually aiming for the other side of the dartboard, 
so I was surprised that I hit it! 
 
I still had two darts left. I was feeling really 
confident now! I grabbed my fourth dart. I didn’t 
care all that much this time. I started my baseball 
windup. Bump. “Oops,” I said to myself. Bella had 
just thrown her third and fourth darts. Now it’s my 
time, I thought. I pulled my arm back, copycatting 
my old moves from the third dart…POP went the 
fifth dart’s balloon. “Yes,” I said. Then, “Nooo,” I 
thought. The reason I said no was because the lady 
grabbed a sword and not the crown. As we walked 
away I told Kyle, “This sword looks way cooler than 
that cheap crown.” 
 
 
 
 
 
 
 
 
 
 
 

The ending ties 
back to an 
important part in 
the story. The 
author gives the 
reader a picture 
by using a strong 
verb and by 
dialoguing with 
another 
character. 

After 
describing the 
throws step-by-
step again, the 
author uses 
more succinct, 
yet creative 
language, but 
the reader is 
still able to 
interpret the 
scene. 



 
 
 
 
Many people don’t realize that mothers can be 
embarrassing. They might not try to be. My mom is 
a gossipy mom and a name-calling mom. She also 
tries to act like a cool mom.  
 
My mom is embarrassing because she is a gossipy 
mom. For example, when I get in trouble, my mom 
always calls my grandma and tells her what bad 
thing I did. I don’t think that my grandma needs to 
know all the things I do to get in trouble. 
 
My mom is embarrassing because she is a name-
calling mom. My mom always says to my sister and 
me, “Girls!” I hate that. It is so annoying. One day I 
was playing with the kids in my neighborhood. 
Suddenly, my mom yelled, “It’s dinner time Peanut!” 
That’s when the humiliation struck. Now, everybody 
in my neighborhood calls me Peanut. 
 
My mom is embarrassing because she tries to act 
cool. One time at church my brother and sister and 
I were talking about my dog because it was her 
birthday. Out of nowhere, my mom said, “We need 
to go to the car, ya’all.” Ya’all!  She actually said 
that! We got so embarrassed we ran out the door. 
 
I realize that even though my mom is embarrassing, 
she really loves us, and I really love her. I realize 
that moms are just like that! 

Lead states the thesis 
statement, which is an 
opinion that the author 
is prepared to support. 

Overall, this essay sticks to a 
topic to prove a point. The lead 
and ending state the point, and 
the author gives examples to 
support ideas. 
  

The author 
tells reader 
what her 
points are as 
part of the 
introduction. 

The author 
states one 
point in each 
topic 
sentence. 

The author 
supports the topic 
sentence with 
examples, which 
help the reader 
understand and 
believe the topic 
sentence and 
thesis. 

The author 
shares reactions 
to the 
examples, 
which helps the 
reader 
understand the 
thesis even 
more. 

The ending 
restates the 
thesis. Plus, it 
gives a final 
synthesizing 
idea, which 
pulls the 
essay 
together. 
 

Grade Five  
Personal Essay 

Writing Rubric: 3 
 



 
 
 
 
 
Soccer is a great sport. As you feel the wind whisk 
across your face, you try to be number one to the 
ball. You have that intense but almost fantastic 
emotion when the other team is about to score. It’s 
nerve-racking when you have the ball, panicking you 
may lose control or that the ball maybe will be 
stolen, but then again an advantageous feeling that 
you could score or make the game-winning pass. 
 
With all of those feelings at once things may get a 
little overwhelming but you also feel this almost 
responsible feeling because you can handle it. You 
feel capable, skillful, and talented as you hear the 
crowd screaming, “GO LAURA, GO!” 
 
Or how about when you are goalkeeper? It kind of 
depends on how you feel about goalkeeping. If you 
love it and your team is doing well you almost feel 
upset that you are not getting any of the action. 
But if your team is not having a good day you 
almost feel an enjoyable feeling almost as if you are 
the one shining and when the ball is coming at you, 
no problem, you can get it easily. The goal is the 
baby and you are the mother lion, not letting 
anything (well, any ball) ever touch it. 
 
But when you are like me and you dislike (well you 
are kind of afraid of) being that mother lion you 

Overall, the author demonstrates a 
passion for the topic by showing the 
reader examples and elaborating on 
each thought. The author uses 
energetic and topic-specific 
vocabulary to convey expertise and 
emotion for the reader. 

The lead gets right to 
the point. The author 
puts the reader close to 
the action in the second 
sentence. 

Present tense 
verbs help the 
reader feel 
like he/she is 
in the story. 

Elaboration of 
thoughts gives 
the reader a 
thorough 
understanding 
of the point. 

The author 
shares two 
perspectives, 
but sticks to 
the topic, and 
uses transition 
words to help 
the reader 
follow the 
point. 

A metaphor 
creatively gives 
the reader a good 
picture. The 
author follows 
this metaphor in 
to the next 
paragraph. 

The author 
writes in 
second person, 
talking to the 
reader, making 
the essay 
informal, but 
interactive.  

Adjectives are 
listed to share 
several emotions 
quickly. The 
author refers to 
these feelings in 
the next 
paragraph, tying 
the two 
paragraphs 
together. 

Grade Five  
Personal Essay 

Writing Rubric: 4 
 



have no problems being bored. When the ball is 
coming you pray that the defense will get the ball 
first. Although even if you hate being goalie and 
you save a shot you have to stop yourself because 
most likely you will have a huge temptation to jump 
for joy and embarrass yourself. 
 
What if you lose your game? You almost feel an 
emptiness deep inside but you know that there will 
always be a next day, a next game. 
 
Now what if you win? You’ll feel a fun feeling like 
you have achieved, well…because you have. 
 
Then my absolute favorite part is when you go back 
to your parents and they say what a great job you 
did whether you won or lost. 
 
Soccer really is a great sport. 
 
 
 

The author 
questions the 
reader, 
keeping the 
writing 
interactive 
and informal. 

Concluding comment 
restates the thesis. 



 
DISTRICT 196 ELEMENTARY WRITING RUBRIC 

 
 Ideas and Content Organization Voice Word Choice Sentence Fluency Conventions 

4 • Purpose, topic and 
audience clear 

• Ideas appropriate and 
well-developed 

• Details contain 
meaningful 
information 

• Clear and powerful 
relationships between 
ideas and details 

• Clear introduction and 
conclusion 

• Ideas and details 
presented in logical, 
effective sequence 

• Transitions smooth 

• Tone and flavor fit 
topic, purpose and 
audience 

• Has ring of conviction 
• Reader feels strong 

sense of interaction 
with writer 

 

• Precise, vivid or 
energetic vocabulary 
is appropriately used 

• Strong imagery 
• Creative language 

• Sentence structure 
reflects logic and 
sense, helping to show 
how ideas relate 

• Sentences flow 
naturally; varied 
structure and length 

• Paragraphs create 
sound organization 

• Correct grammar 
• Correct punctuation; 

guides reader 
• Good spelling, not 

necessarily perfect 

3 • Purpose, topic and 
audience are 
established, but not 
consistent 

• Ideas appropriate, but 
need more detail 

• Details purposeful, but 
need more elaboration 

• Generally clear 
relationships between 
ideas and details 

• Introduction and 
conclusion are present, 
but one needs 
development 

• Ideas and details 
reasonably sequenced 

• Adequate transitions 

• Tone fits topic, 
purpose and audience 

• Writing seems earnest 
• Expression not 

polished, but enough 
evidence of 
personality to keep 
audience interested 

• Author seems willing 
to take a risk to reach 
audience 

• Words almost always 
appropriate and 
adequate 

• Language is 
functional, with 
occasional examples 
of freshness and 
creativity 

• Attempts at energetic, 
vivid language present 

• Control over simple 
sentences 

• Occasional variations 
in sentence structure 
and interest 

• Sentences readable, 
move naturally from 
one to the next 

• Paragraphs (indented 
or not) are appropriate 

• A few minor errors in 
grammar, punctuation 
and/or spelling may be 
present 

2 • Purpose, topic and 
audience are unclear 

• Ideas too general, 
vague, abstract; few 
details 

• Text may take the 
form of a list 

• Introduction and/or 
conclusion may be 
present but weak 

• Ideas and details not 
effectively organized 

• Transitions between 
ideas limited; lack a 
clear plan 

• Tone beginning to fit 
topic, purpose and 
audience 

• Personality obscure 
• Writing seems general 

by frequent use of 
vague, tentative or 
abstract language 

• Word choice 
sometimes 
inappropriate 

• Attempts at expanded 
or creative vocabulary 
often miss the mark 

• Simple sentences; fall 
into the same pattern 

• Sentences tend to be 
awkward, choppy or 
run on, but do 
communicate essential 
ideas 

• Paragraphs attempted 
• Frequent problems 

with grammar, 
punctuation or spelling 
impede reading 

1 • Purpose, topic and 
audience are absent; 
topic ill-defined 

• Ideas severely limited 
or unclear 

• Little or no supporting 
detail 

• Text is repetitive or 
random 

• No real introduction or 
conclusion 

• Sequencing needs 
work 

• Transitions between 
ideas are incomplete 
or confusing 

 

• Flat tone; doesn’t 
reflect changing 
emphasis or intensity 

• Writer doesn’t seem to 
reach out to audience 

• Writing is functional 
without any personal 
quality 

• Language vague and 
abstract 

• Redundancy clouds 
message 

• Complete sentences 
• Do not sound natural 
• Structures tend to 

obscure meaning 
• Word patterns 

monotonous or choppy 
• Text does not invite 

oral reading 

• Spelling errors 
frequent 

• Punctuation often 
missing or incorrect 

• Errors in grammar 
effect meaning 
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Type of Mark Code Example 
Delete  I rode my bike to to 

the park. 

Correct the 
spelling or spell 
out a word

We’ve had 3 days 
of lovly weather. 

Change to a 
capital letter we painted 

pictures in art 
today. 

Change to a lower 
case letter My Sister woke up 

in the middle of the 
Night.

Start a new 
paragraph First I woke up my 

mom. Next, I ran 
into my brother’s 
room to wake him 
up. 

Transpose letters 
or words 

 People wonder 
how old am I. 

Insert punctuation I want to buy 
sugar, flour and 
butter at the store 

Insert a letter or 
word Look at  beautiful 

sunset. 

Close space  I’m looking for my 
book mark. 

Split apart  I have alot of work 
to do. 

the
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 Word Study  
 
During 2005-2006, the District 196 Language Arts Committee reviewed and revised the elementary 
spelling curriculum. Spelling is now called Word Study and includes spelling, phonics, language and 
vocabulary development. Current research shows that learning about language and words through 
phonetic principles helps children become more effective readers and writers. The Word Study 
curriculum for Grade Five has three components: spelling lessons, language and vocabulary lessons, 
and dictionary and thesaurus lessons. Use of the Word Study Curriculum enables children to transfer 
what they learn about words into daily reading and writing. 
 
The goals for the word study program are: 
 

• Learn spelling strategies 
Children will learn spelling strategies that will assist them when they are trying to spell 
unfamiliar words. Sounding out a word is only one of several strategies. Other strategies that 
will be taught are making connections to other words, comparing how they look and sound, and 
using references. 

 
• Learn how to memorize words 

Children will learn how to memorize words that are used in everyday writing from a list of Must 
Know Words. Children will practice unknown words until they are memorized, and use them 
correctly in everyday writing.  A list of these words will be sent home for students to have and 
use.  

 
• Learn common patterns 

Children will review/learn common patterns used in spelling. These patterns will include several 
vowel patterns, how base words change when a suffix is added, and silent letters. 

 
• Develop a spelling consciousness 

Children will develop an awareness of words. The goal is for children to become word experts, 
recognize when a word they write doesn’t look right, and choose a strategy to spell and write it 
correctly. Children will become more aware of words and word patterns. They will even find 
errors in published text! 

 
• Develop word awareness and interest 

As words are explored through spelling and meaning, they will develop a curiosity and interest 
in words that will transfer into reading and other academic areas. Exploration of word origins, 
relationships among words, and the study of synonyms (words with similar meanings), 
antonyms (words with opposite meanings), idioms (a phrase that does not have literal meaning), 
homophones (words that sound the same but have different meaning and spelling), and 
homographs (words that are spelled the same and might be pronounced the same, but have 
different meanings) will occur.  

 
• Develop the ability to use reference materials with ease 

Throughout spelling and language and vocabulary lessons, the dictionary and thesaurus will be 
used on a regular basis to find definitions, pronunciations, and word origins. It is recommended 
that children have an age appropriate dictionary and thesaurus to access at home, too. 
 

 



How To Support a Child With Word Study 
 
Learn Must Know Words. 
 
Must Know Words are words that children need to spell automatically. These words are a combination 
of High Frequency Words (words that are most often used in writing) and Frequently Misspelled 
Words. Words are added to the list each year as children progress from kindergarten through fifth 
grade.   
 
Use Look, Say, Cover, Write, Check to study Must Know Words. 
Children use a Look, Say, Cover, Write, Check Folder so that the columns of words can be hidden or 
revealed.  

• Place a sheet of paper in the folder for the child to write his/her words.  
• The child copies a word from their spelling list in the first column.  
• Then he/she closes the first column flap, says the word, visualizes it, lifts the second flap and 

writes the word in the second column.  
• Next the child lifts the first flap to check the spelling of the word.  
• Then the child closes the first two flaps, opens the third flap and writes the word again in the 

third column.  
• Finally the first and third flaps are opened to check the spelling of the word.  
• This sequence is repeated for each word being practiced. 

 
 
Develop a Spelling Consciousness. 
 
Spelling consciousness is an awareness of words and word patterns. The goal is for a child to become a 
word expert, recognizing when a word he/she writes doesn’t look right, and choose a strategy to spell 
and write it correctly.  
 
Encourage the child to use the perfect word for a writing situation, regardless if he/she knows how to 
spell the word. However, if a child is not sure if the spelling is correct, he/she should circle it and get 
the rest of the message down. Then he/she should search for the correct spelling using one of the 
following options. 
 
To search for the correct spelling: 

• Look for patterns or word parts in the word. Compare it to other words that have the same 
pattern. Ask, “Does this word look like another word that I know?” 

• Write the word different ways, using different letter combinations/patterns. Ask, “Which way 
looks right?” 

• Use a dictionary. 
• Ask someone who knows. 

 
 
 
 
 
 
 
 



Get Involved With Word Sorts 
 
A word sort is a categorizing and classifying activity. Word sorts help a child compare and contrast 
words, forming hypotheses about word properties. A child is able to make connections between words 
and make generalizations about them. This helps him/her become a stronger reader, writer and speller. 
 
In Zaner-Bloser Spell It-Write, Jerry Zutell states that to implement word sorts: 

• Encourage discovery and see if your child can find patterns 
• Work with more than one spelling pattern at a time so your child sees how patterns work 
• Encourage flexibility to realize there may be more than one pattern associated with a particular 

word group  
 
Word Sorts 

• Spelling Pattern  
• Meaning  
• Syllables 

 
T-charts are used to put words into categories. Your child can make a T-chart, or use the ones provided. 
 
 
Make Connections With Words 
 
“Making Connections” with words builds vocabulary knowledge. These activities support your child to 
learn meanings of words as well as deepen understanding of known words. 
 
Making Connections Activities 
• Word Web  
• Is/Is Not T-Chart  
• Relationship Study  
• Word Parts in Common  
 

 
 
 
 
 
 
 
 
 
 
 
 
 



Word Sorts 
 
Below is a spelling list, which is used for the word sorts and making connections activities. 

 
writer actor ruler editor treasurer 
creditor officer jogger senator inventor 
pitcher director worker  hiker explorer 
professor reader operator sailor traveler 
teacher player jeweler gardener drummer 
leader juggler    
    

 
 

Spelling Pattern  
 

Using the list, words are sorted by patterns. 
 
   speaker  visitor 
    
   writer   actor 
   officer              creditor 
   ruler   editor    
   jogger   senator 
   treasurer  inventor 
   pitcher              director 
   worker              professor 
   reader   prospector 
   explorer  sailor 
   hiker   operator 
   traveler 
   teacher 
   juggler 
   player 
   gardener 
   jeweler 
   drummer 
   leader 
    
 
  
 
 
 
 
 
 
 



Meaning  
 
Categorize the words from the spelling list according to their meanings. The category titles do not need 
to be spelling words. Place appropriate words under each category. Not all words from the spelling list 
need to be used. 
 
art science athletics academics financial land 
jeweler inventor pitcher writer treasurer farmer 
drummer explorer skater speaker creditor settler 
actor  dancer reader  owner 
  juggler professor  gardener 
  hiker editor   
  player teacher   
   instructor   
  
 

 
Syllable  

 
Using the list, words are sorted by syllables. 
 
2 syllables 3 syllables 4 syllables 2 or 3 syllables 
speaker officer operator jeweler 
writer creditor   
reader treasurer   
jogger professor   
pitcher gardener   
worker traveler   
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Making Connections Activities 
 
Word Web  
Choose one word from the spelling list, and make a word web. Place the word in the center rectangle, 
and branch out to synonyms, antonyms, short definitions or examples where words have been 
encountered.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
     

       
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

Leader 

Short Definition 
A person or thing 
that guides others along. 

Examples 
-The leader of our country is the president. 
-Follow the Leader is a game where 
  everyone copies the person in the front. 

Other ways to use the word LEADER: 
-Blank film or tape in the beginning of a movie or cassette 
player 
-A wire or thread used to lure fish 
-A pipe used to get water to come down from a roof 
(downspout) 

Synonyms 
CEO 
guide 
head  
president 
captain 

Antonyms 
follower 
tail 
copycat 



Is/Is Not T-Chart  
 
Select a word from the spelling list and write it at the top of the Is/Is Not T chart. Then write words 
and/or phrases that describe what the word Is and Is Not using all definitions of the word. 
 
Using a dictionary and thesaurus helps a child develop new vocabulary and word knowledge.  
 
 

WORD: Skater 
 

Is Is Not 
glider clumsy 

graceful obvious 
skimmer on time 

slider clunky 
water strider cumbersome 

coaster ungraceful 
 
 
 
 
 
 
 
Relationship Study  
 
The finished product of this activity is a list that begins with a spelling word and ends with a word that 
has an opposite meaning, which may or may not be a spelling word. In the middle of the list, other 
words (between 3-10) are added that gradually change meaning.  Like the Is/Is Not Chart, it is helpful 
to use a dictionary and thesaurus. 

 
 
 

Stranger 
current by-passer 

acquaintance 
co-worker or neighbor 

friend 
companion 

 
 

 
 

 
 

 



Word Parts in Common  
 
Activity 1 
Choose a word from the spelling list and find other words that have the same beginning, middle or 
ending syllable, consonant or vowel combination or rhyming pattern. 
 
 
Word: instructor  (stru or struct means to build) 
 

in: struct: or: 
inventor construction inventor 

indigestion structure professor 
incredible strum sailor 
institution struggle director 
inclement strudel actor 
indulge   

 
 
Activity 2  
Use the Finding Meaning in Word Parts chart to extend this activity. Write the root or base word and its 
meaning. Then find words that contain the root or base and write the meaning of the entire word. 
 

Word                Meaning 
 

spectator         
 

one who watches 
 

 
 

  Word                Meaning 
 

inspect                  
 
To examine something 
carefully 

 
Root/Base 
   & Meaning   
                             

Spec/spect – see/look  
                                                         Word                Meaning 

 
perspective    

The appearance of 
something from one 
person’s point of view 

 
 



Must Know Words 
a 
a lot 
about 
after 
again 
all 
always 
an 
and 
another 
are 
around 
as 
at 
be 
beautiful 
because 
been 
before 
believe 
but 
buy 
by 
called 
came 
can 
caught 
clothes 
come  
could 
did 
didn’t 
different 
do 
doesn’t 
don’t  
down 
each 
enough 
especially 

everybody 
everyone 
everything 
family 
favorite 
finally 
find 
first 
for  
friend 
from  
go   
getting 
got  
had 
happened 
has  
have 
he      
heard  
her  
here  
him  
his  
house   
how 
I   
I’m  
if  
in  
into  
is  
it     
it’s       
its   
just  
knew 
know   
let’s  
like    

little  
long  
made 
make  
many   
maybe 
me   
more   
morning 
most  
my   
no  
not  
now 
of   
off  
on   
once  
one  
only  
or 
other  
our  
out   
outside 
over  
people  
presents 
pretty  
probably 
put   
really    
said  
saw   
scared  
school 
see  
she   
should 
so  

some   
something 
sometimes 
started 
stopped 
than  
that     
that’s    
the 
their   
them  
then  
there  
there’s 
these 
they   
they’re   
this  
thought 
threw 
through 
time 
to   
too     
took  
two  
until  
up  
upon   
use   
usually  
very   
want  
was   
water  
way  
we   
we’re  
went  
were  

what  
when  
where  
which  
who  
whole   
will  
with   
words  
would  
you  
your  
you’re  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



  IS      IS NOT      IS    IS NOT 



 

 
 

Directions to Make a Look, Say, Cover, Write, Check Folder 
 
To make a Look, Say, Cover, Write, Check folder, draw the above lines on a file 
folder or a piece of cardstock. Cut on the thin lines. Fold on the thick line. You will 
end up with three flaps. Each of these forms a column.  
 

 
Directions for Using a Look, Say, Cover, Write, Check Folder 

 
Place a sheet of paper in the folder for the child to write his/her words. The child 
copies a word in the first column. Then he/she closes the first column flap, says 
the word, visualizes it and writes it in the second column. Next the child lifts the 
first flap to check the spelling of the word. Then the child closes the first two flaps, 
opens the third flap and writes the word again in the third column. Finally the first 
and third flaps are opened to check the spelling of the word. This sequence is 
repeated for each word being practiced. 
 
 
 



Word Web 
 
Synonyms       Antonyms 
 
 
 
 
 
 
 
 
 
 
 
     Word 
    
 
 
 
Short Definition      Examples 
 
 
 
 
 
 
 
 
 
 
Other ways to use the word  
 
 
 
 
 
 
 
 
 



Finding Meaning in Word Parts 
 
Write the root or base word and its meaning. Then find words that contain 
the root or base and write the meaning of the entire word. 
 

  Word                Meaning 
 
 

 
 
 

 
 

  Word                Meaning 
 
 

 
 
 

 
Root/Base 
   & Meaning 
 

  Word                Meaning 
 
 

 
 
 

 
 

  Word                Meaning 
 
 

 
 
 

 
  Word                Meaning 
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